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Introdução
O projeto A TASTE 4 ENGLISH compreende o seguinte conjunto de materiais exclusivos para o professor:

– Manual do professor integrado – com soluções das atividades na banda lateral

– Teacher’s book – Part 1

• Sugestões de exploração dos textos

• Testes de avaliação

• Extensive Reading texts

• Listening texts

• Soluções do Workbook

– Teacher’s book – Part 2

• Planos de aula

• Grelhas diversas

– CD áudio

• Músicas que suportam os exercícios de Listening, apresentados no manual

• Áudios dos textos relativos ao Extensive Reading e ao Listening

– e-Manual do professor Premium em CD e online

• PowerPoint

• Pequenos filmes

• Dezenas de recursos Brip, em contexto

• Materiais do professor em formato digital editável

• Grelha de avaliação digital que, acreditamos, facilitará enormemente o trabalho dos colegas numa conjuntura cada vez mais exigente e burocrática.

Algumas notas gerais para exploração do manual
• Nos exercícios de referentes, deve chamar-se a atenção acerca tanto dos possessivos (my), como dos impessoais (one/we coletivo).

• Culture Spot. Esta secção destina-se a fornecer aos alunos algumas informações/curiosidades relativas às temáticas abordadas nas unidades.

• Sugere-se que os alunos comecem a produção escrita (Let’s Write) com sensivelmente o número de palavras semelhante ao utilizado no 9.º ano, número esse que irá sendo alargado ao longo do ano (todavia, o professor tem a liberdade de proceder de modo diferente – daí a indicação “ask your teacher….”)
Sugestões para exploração dos textos do manual
UNIT 0

Sugestão – Na análise do conto Kenya’s Tale, poderá substituir-se o trabalho de Reading comprehension por Listening comprehension, com as seguintes propostas:
You’re about to listen to a tale which consists of 10 paragraphs. You’ll listen to three separate groups of paragraphs. After each one you’ll have a task to perform. (Optámos por dividir o conto em três partes, que poderemos designar de Introdução §1-3, Desenvolvimento §4-7e Conclusão §8 –10.)
Texto Kenya's Tale
A short story for young people on courage, love and triumph over living with HIV.

By Keith R. Green

PART 1

The cloudy, wet day only added to Kenya's mood. The anthill that she had spent hours playing with yesterday would surely be gone today. She'd stumbled upon it along the side of the big red brick house that she now called home. It was her third home in two years, and she was pretty sure that it wouldn't be her last.

She had arrived there early yesterday afternoon, so the stares from the other kids were still fresh in her mind. The stares were something that, like moving from place to place, she was beginning to get used to. The stares, the giggles, the whispering behind her back when they thought she couldn't hear them. As much as she wished that she couldn't, she did. And everything she heard made her sad.

Kenya is a caramel-brown-skinned nine-year-old girl who has never been told how beautiful and special she is. She has never really had a family to call her own because she's spent most of her short life being shifted from foster home to foster home. At one point, about three years ago, she came really close to being adopted.
SUGESTÕES DE EXPLORAÇÃO DOS PARÁGRAFOS
A – The way the other kids looked at her made her feel…

a) … confident;

b) … happy;

c) … gloomy;

d) … excited.

KEY – c)

B – How would you physically describe Kenya?

POSSIBLE ANSWER – Girl, 9 years old, beautiful, light brown skin

C – Is it the first time Kenya will be experiencing the possibility of adoption? Justify.

POSSIBLE ANSWER – No, it isn’t. “It was her third home in two years.”

PART 2
The young husband and wife had come several times to the foster home that she lived in, bringing a special gift for Kenya when they came. She was actually beginning to like them and looking forward to going to live with them permanently, as their daughter. The affection they showed her was the best (and only) that she had ever known.

The couple also had a nine-year-old son of their own. His name was Joey, and he would come along with his parents on their weekly visits. Joey and Kenya got along as if they were brother and sister already. They enjoyed watching cartoons together, especially Arthur, and were both really big fans of Usher.

About a month before the adoption process was complete, the young couple had a change of heart. Kenya had become ill with a cold that she just couldn't seem to get rid of. It had lasted for weeks and she eventually had to be hospitalized before it finally went away. The young couple came to visit her in the hospital and what they saw frightened them. Kenya was connected to several tubes that went in through her arm and there was even one that had been placed in her nose to help with her breathing.

The young woman broke down in tears as soon as they entered the room. As her husband comforted her, she sat staring at Kenya through horrified eyes. He was able to keep her calm long enough to speak to Kenya, but just barely. The tears, however, flowed from her eyes the entire time that they visited. Aside from consoling his wife, the young man barely spoke two words to Kenya. It was the only time they had visited her during her two-week stay in the hospital.

D – What adjetives would you choose to describe Kenya’s feeling at the possibility of being adopted by the young couple?

POSSIBLE ANSWER – Optimistic; excited…
E – The foster family was a…

a) … nuclear family;

b) … extended family;

c) … single parent family;

d) … sibling family.

KEY – a)

F – Kenya had to go to the hospital because…

a) … she broke an arm;

b) … she caught a cold;

c) … she had the measles;

d) … she had a heart problem.

KEY – b)

G – "The couple visited the sick girl every week." – Is this statement true or false? Account for your answer.

POSSIBLE ANSWER – False. In two weeks this was their first visit.

PART 3

She soon got better and came home only to learn that the young wife didn't feel that she was up to caring for such a sickly child. The couple had changed their mind about adopting her. Kenya was so sad that she went to her room and cried herself to sleep. She vowed never to get her hopes up about anything again, especially about being adopted or having a real family. She vowed this despite the fact that it was the only thing that she had ever dreamed of for as far back as she could remember.

Kenya was born inside of a prison hospital. Her mother, Keyana, was pregnant with her when she went to jail for doing some very bad things. Keyana was only 19 years old, and had become addicted to drugs while experimenting in high school. She dropped out of school at 16 and had been living on the streets ever since. To support herself and her drug habit, she had done many bad things. She lied, she stole, and even sold her own body so that she could get the drugs that she so desperately needed. She did not know that she had HIV until she was about to give birth. She didn't even know when or where she got it from and, at that time in her life, she really didn't care.

Because her mother was made to spend three years in prison, Kenya was sent to live in a foster home when she was strong enough to leave the hospital. The people there did not care very much about her, and only opened up their home to foster children to receive the government money that comes along with taking them in. Sure, they took care of Kenya well enough so that the monthly check would keep coming, but they never gave her the love and attention that a girl her age truly needs. When the responsibility of taking care of a child with HIV (constant doctor visits, medication several times a day, and occasional unexplained illness) became more than what the foster family felt the check was worth, they turned Kenya back over to the state authorities and off to another foster home she went.
H – Describe Kenya’s feelings when she arrived at the foster home after leaving the hospital.

POSSIBLE ANSWER – She was very sad, hopeless, disappointed…

I – What happened to Keyana when she was 16?

POSSIBLE ANSWER – She dropped out of school.

J – The main reason for homes like the one where Kenya lived to take children in was…

a) … charity;

b) … money;

c) … kindness.

KEY– b)

Sugerimos ainda, como complemento do trabalho de Reading comprehension, as seguintes tarefas (sendo que as tarefas B e C poderão ser usadas com um grupo/turma menos proficiente).

A – What/who do the following words refer to in the text?

PART 2

1. their
The young husband and wife’s

2. It
cold

PART 3
3. this
never to get her hopes up about anything again, especially about being adopted or having a real family.

4. them
foster children

B – What do you think about adoption? Choose your option:

a) Never thought about it.

b) You don’t care; it’s not your case.

c) It mustn’t be easy.

d) Parents should see all their children the same way, adopted or not.

Account for your answer.

C – How do you think children in institutional care feel while they are waiting to be adopted? Choose from the list:

a) happy; b) excited; c) nervous; d) scared; e) relieved; f) optimistic; g) fortunate; h) serene.

Account for your choices.

Todas as outras atividades que precedem a parte destinada à Literatura, devem ser geridas pelo professor em função do nível performativo de cada turma.

UNIT 1

Texto After 30 years pen pals meet up (p. 24)

Sugestão – Fazer um levantamento na turma sobre se alguém já recebeu alguma vez uma carta, postal, telegrama pessoal.

Incentivar os alunos a escreverem cartas entre si, tendo a obrigatoriedade de as enviar por correio (assim os alunos apercebem-se da ideia exata da expressão SNAIL–MAIL, tomando ainda consciência do funcionamento dos serviços).

Reported Speech – Powerpoint no e-Manual

Este powerpoint pode ser usado para iniciar o conteúdo gramatical ou para o consolidar.

Texto Cyber friendship versus traditional friendship (p. 32)

Sugestão – Pode iniciar-se a abordagem com a pergunta “Do you have many friends?”, ligando a pergunta aos “amigos” das redes sociais (poderá ou não substituir a questão colocada em First Taste no manual).

Texting – Os alunos gostam de escrever mensagens de texto, pelo que se pode solicitar que alarguem o Chat Lingo da página 35 do manual com outras sugestões.

Pode também fazer-se um jogo com o material abaixo. O professor pode recortar os telemóveis com as mensagens e colar em cartolina. Distribui os alunos em grupos aos quais atribui um telemóvel; cada grupo tentará ser o primeiro a adivinhar as mensagens para poder ganhar pontos. Quem tiver mais pontos, ganha.
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	2DAY
	TODAY
	THX
	THANKS
	LOL
	LAUGHING OUT LOUD

	2MORO
	TOMORROW
	GR8
	GREAT
	HAND
	HAVE A NICE DAY

	2NITE
	TONIGHT
	SPK
	SPEAK
	CUL8R
	SEE YOU LATER

	ATB
	ALL THE BEST
	KIT
	KEEP IN TOUCH
	PCM
	PLEASE CALL ME

	B4
	BEFORE
	NO1
	NO ONE
	WKND
	WEEKEND

	B4N
	BYE FOR NOW
	XLNT
	EXCELLENT
	XOXO
	HUGS AND KISSES

	BBL
	BE BACK LATER
	PLS
	PLEASE
	ASAP
	AS SOON AS POSSIBLE

	BTW
	BY THE WAY
	SOM1
	SOMEONE
	
	


Linking Words – Powerpoint no e-Manual.

Texto Books in our life (p. 41)

Sugestão – Poderá introduzir-se o texto com a questão “How many full books have you read throughout your life?”, no sentido de se ter uma ideia clara dos hábitos de leitura da turma.
Em alternativa pode usar-se o powerpoint Quiz-Books, no e-Manual.

No final da análise do texto, poderá questionar-se os alunos se têm, e qual é, "the book of their lives".

No exercício de idioms, seria interessante que os alunos procurassem (TPC por exemplo) os correspondentes em Português.

Poderá ser feita uma pequena pesquisa sobre os autores das frases de Let’s write.

Texto The ups and downs of CouchSurfing (p. 45)

Sugere-se que os alunos naveguem por alguns dos sites, cujos links pode encontrar em www.raizeditora.pt. 
Algumas das partes do texto podem ser utilizadas como Listening comprehension – CD áudio e e-Manual do professor.

De modo a que os alunos possam desenvolver melhor o role-play, sugere-se que façam alguma pesquisa relativa à Nova Zelândia, nomeadamente situação geográfica, capital, símbolos nacionais (kiwi/maori/All Blacks).

Conditionals – Powerpoint no e-Manual – apresenta uma situação em que Sherlock Holmes – o aluno – tem de descobrir o autor de cartas anónimas, sendo, depois, levado a pensar sobre os condicionais.

Solução: Quem escreveu a carta foi o marido de Carla, porque Enid o encontrou com Laura no hotel.

Texto The importance of English nowadays (p. 56)

Sugestão – Vídeo Amy Walker 21 accents – e-Manual

Abaixo transcreve-se o script do vídeo para o caso de se considerar a hipótese de fazer exercícios de Listening comprehension.
	[Standard British accent]
	Hello.

My name is Amy Walker.

I'm twenty-five years old and I was born in London England.

	[Cockney accent]
	Yer right, I'm Amy Walker.

I'm tweny-five years old and I was born in London, weren't I.

	[Elite British accent]
	Yes hello.

My name is Amy Warker.

I'm twenty-five years old and I was born in London England.

	[Irish accent]
	Das right, me name's Amy Walker

and I was born in Dublin, Ireland.

	[Northern Irish Accent]
	Hi, how are ya.

I'm Amy Walker.

I'm twenty-five and I was born in Belfast, Northern Ireland.

	[Scottish accent]
	'Course I'm Scottish, I'm a Walker aren't I?

You know, Walker like the shortbread.

Comes in a wee tin with a tartan on it.

	[Italian accent]
	Buon giorno, my name is Amy Walker and I'm from Italia.

	[German accent]
	Guten tag.

My name is Amy Valker.

I'm twenty-vive years oldt

and I was born in Berlin, in Germany.

	[Czech Republic accent]
	Ahllo.

My name is Amy Walker.

I was born in Prague,

which is called Praha in Czech Republic.


	[Russian accent]
	Hello.

My name is Amy Valcher and I'm from Moscow in Russia.

	[French accent]
	Bonjour, je m'appelle Amy Walker.

J'ai vingt-cinq ans, and I was born in Parice in France.

	[Australian accent]
	Hi, how ya goin', I'm Amy Waker.

I'm twenny-five and I was born in Sydney, Australia.

	[New Zealand accent]
	Yes, hello, I'm Amy Walker.

I'm 26- sorry 27- [laughs] no, twenty-five

and I was born in Wellington, New Zealand.

	[Heavy (ocker) Australian accent]
	G'day mate, how ya goin'?

I'm Amy Walker and I'm true blue Aussie mate, that's right.

I'll always call Australia home.

	[Texan accent]
	Well hi there, how are ya doin'?

I'm Amy Walker.

I'm twenty-five years old and I was born in Texas.

	[Californian accent]
	Hello.

I'm Amy Walker.

I'm twenty-five, and I was born in California, LA.

	[North West accent]
	Hello.

I'm Amy Walker.

I'm twenty-five and I was born in Seattle, Washington.

	[Toronto accent]
	Oh Helloo.

I'm Amy Walker.

I'm twenty-five years oold and I was boorn in Toronto, Canada.

	[Brooklyn accent]
	What?

'Cause I'm doin' the thing.

Sarry.

I'm Amy Walkar.

I'm twenty-fife and I was born in Brooklyn.

	[Deep Southern accent]
	Well hi there.

My name is Amy Waker.

I'm twenty-five years old

and I was born in Charleston, South Carolina.

	[Trans-Atlantic accent]
	Oh hello.

My name is Amy Walker.

And I'm an actress and a writer and a singer and a dancer.

And I was asked here today to give you an example of the trans-Atlantic accent

I was trained in in 1945.

So this concludes our little program for you this evening.

We do hope that you've enjoyed yourself as much as I have.

Thank you and good night.


Outra sugestão é a utilização do powerpoint Quiz-Englishes, no e-Manual.

Sugestão de TPC – Os alunos devem, no caminho para casa, encontrar exemplos de utilização do Inglês no espaço público (ex. rentals/bus/shopping/…). “After all… English is everywhere”.

Listening (page 59) – Vídeo “Nothing Else Matters” (ou ficheiro áudio) – CD áudio e e-Manual do professor.

Culture Spot – Será interessante que os alunos se apercebam da evolução da língua Inglesa e das diferenças que apresenta (Lord’s Prayer).

Extensive Reading – Sugere-se o visionamento do filme Cyberbully com respetiva exploração, constant do Extensive Reading.

O filme pode ser ou não visionado com as legendas, dependendo do nível de proficiência dos alunos. NOTA: As legendas só se encontram disponíveis em Inglês.

UNIT 2

Texto Robotic bear pillow tickles sleepers to stop snoring (p. 72)

Sugestão – Perguntar aos alunos quantos e que tipo de aparelhos tecnológicos têm consigo (ex. telemóvel, MPs/phones/…), podendo ainda inquirir-se se já foram perturbados por alguém a ressonar.

Word Formation – Os alunos podem alargar a tabela que está no manual com mais sugestões de borrowed words (TPC).

Texto People with paralysis control – Robotic arms to reach and grasp things (p. 78)

Sugestão – Vídeo Paralysed woman, no e-Manual.

O vídeo é um pouco longo e tem carácter técnico, pelo que se sugere uma pré-visualização de modo a identificar as partes mais interessantes e importantes.

No debate (sugerido no manual), o professor poderá atribuir diferentes papéis aos alunos, não esquecendo o(a) moderador(a).
Texto The serious truth behind the adorable PARO baby seal-bot 
(p. 81)

Sugestão – Para informação extra relativamente ao funcionamento dos Media, (de modo a melhor executar a tarefa Let’s Write) alertar os alunos para o Culture Spot da Unidade 3 do manual.

Texto The future of work (p. 85)

Tratando-se de um exercício de Listening comprehension, cabe ao professor a gestão da frequência da audição das passagens em função das performances de cada turma.

Future – Powerpoint no e-Manual.

Texto Space exploration for a better life for mankind (p. 91)

Sugestão – Poderá usar-se o powerpoint Space Game no e-Manual e o desenho do shuttle (abaixo) para introduzir a temática.

O jogo consiste em recortar o shuttle em peças que serão dadas aos grupos, no caso de acertarem as respostas às questões do powerpoint. O grupo que acabar primeiro ou o que tiver mais peças ganha.

Em alternativa, sugere-se um brainstorming em redor da palavra SPACE.

Texto Would you move to Mars permanently? (p. 94)

Sugestão – Registo das opiniões dos alunos relativamente ao First Taste, no sentido de se recolher a sensibilidade de cada turma em relação à temática. Provavelmente os resultados serão diferentes em turmas de carácter científico e de carácter humanístico.
Culture Spot – Inventions (página 99)

Sugestão – Os alunos poderão pesquisar ou dar testemunho de outras invenções e/ou de invenções fora do comum (ou “esquisitas”).

Extensive Reading – Sugere-se a leitura do conto The Fun They Had de Isaac Asimov, com respetiva exploração, constante do Extensive Reading.

UNIT 3

Texto The Means of communication in the past, today and the future (p. 108)

Sugestão – Fazer um brainstorming sobre MEANS OF COMMUNICATION.

Let’s write – os alunos podem consultar o Workbook (página 11) para saber como se escreve uma carta informal.

Plural of nouns – Sugere-se que os alunos completem o crossword puzzle abaixo.
	MAKE THE NOUN AND WRITE IT IN THE PLURAL FORM INTO THE CROSSWORD.

	Across →
	Soluções
	Down ↓
	Soluções

	1. tfoo
	a body part
	feet
	1. isfh
	it swims in the sea
	fish

	2. wiwnod
	you look through it
	windows
	7. ttooh
	it hates dentists
	teeth

	3. kilmorga
	it makes things heavy
	kilograms
	11. tmtaoo
	it is red like ketchup
	tomatoes

	4. nma
	a human male
	men
	12. woanm
	a human female
	women

	5. fyl
	an insect
	flies
	13. sdih
	in a restaurant
	dishes

	6. hsepe
	it gives wool
	sheep
	14. sonte
	on the road
	stones

	7. etilt
	… of a book
	titles
	15. tbale
	in the living-room
	tables

	8. ooges
	a white bird
	geese
	16. pnlat
	it grows in the garden
	plants

	9. etlepnha
	it lives in Africa
	elephants
	17. sanke
	a dangerous animal
	snakes

	10. tchheea
	can run very fast
	cheetahs
	18. tpe
	a dangerous animal
	pets
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Texto The end of newspapers is closer than you think (p. 113)

Sugestão – Questionar se alguém em casa dos alunos lê jornais, onde e com que objetivo (informação, procurar emprego, …).

Newspapers – Powerpoint, no e-Manual (ou em alternativa a consulta do Culture Spot – página 140).

Let’s Write – sugere-se a consulta do Workbook (páginas 22 a 26)

Texto What is 21st century Media Literacy? (p. 116)

Sugestão – Pedir aos alunos que refiram os meios que usam para pesquisa e que deem conta das dificuldades que (eventualmente) encontram quando pesquisam.

Passive Voice – Powerpoint, no e-Manual.

Listening Stereo Hearts (página 121) CD áudio e vídeo no e-Manual.

Sugestão – Pedir aos alunos que traduzam a primeira estrofe da letra da canção (depois de esta ter sid corrigida) – poderá ser TPC.
Texto Who listens to the Radio and when? (p. 123)

Sugestão – Mostrar o trailer do filme The Boat that Rocked (e-Manual) e falar um pouco sobre os tempos áureos da Rádio. (Pode ainda recorrer-se ao Culture Spot página 142).

Na análise deste texto sugerimos duas abordagens nos exercícios C e F, de modo a permitir que os alunos menos proficientes se sintam também motivados.

Uncountable nouns – Powerpoint no e-Manual.

Texto Television has changed society for the worse (p. 129)

Sugestão – Perguntar aos alunos se veem televisão, com que frequência e que tipo de programas preferem.

Texto Impact of Reality TV on real life worries parents (p. 132)

Sugestão – Perguntar aos alunos se participariam num Reality Show, qual e porquê.

Extensive Reading – Sugere-se a leitura de excertos da obra The Influencing Machine com respetiva exploração, constante do Extensive Reading.

UNIT 4
Esta unidade é, talvez, aquela com que os alunos mais se identificam, por isso, decidimos iniciá-la com um questionário que poderá (caso o professor considere pertinente) ser seguido de um pequeno debate sobre adolescência, problemas e virtudes.

Nesta unidade pensámos ainda na questão das atividades no âmbito da educação sexual, daí a escolha de um texto sobre consumo de drogas e outro sobre gravidez na adolescência.

Texto Teen drug abuse (p. 148)

Sugestão – Na abordagem deste texto poderão ser tratadas outras dependências como o tabaco e o álcool.

Possibilidades de abordagem.

ALCOHOL ADDICTION

Answer the questions.

1. What do you drink at meals?

2. What do you drink when you go out with your friends?

3. Have you ever tried an alcoholic drink?

4. Do you know any effects of alcohol?

OU

Brainstorm sobre o tema ALCOHOL

CIGARETTE ADDICTION

Answer the questions.

1. Do you smoke?

2. Do all your friends smoke?

3. Do your parents smoke?

4. Do you know the effects of smoking?

OU 

Brainstorm sobre o tema SMOKING

Relative Clauses – Powerpoint no e-Manual

Listening: We Are Young (página 155) CD áudio e vídeo no e-Manual
Sugerimos a exploração das imagens do videoclip sem som (no que respeita à violência patente e à aparente indiferença que os músicos manifestam em relação a essa violência).

Esta canção também permite falar sobre consumo de álcool.

Texto Did the schoolgirls plan to get pregnant at the same time? 
(p. 157)

Sugestão – Perguntar aos alunos (de ambos os sexos) se encaram a hipótese de ser pais adolescentes.

Alertar para as responsabilidades que um bébé traz à vida dos pais.

Listening: Sexta-feira, em CD áudio e vídeo no e-Manual.

Esta canção tem por objetivo levar os alunos a perceber que as letras das canções nem sempre podem ser traduzidas literalmente.

Por outro lado, tomando como ponto de partida o problema do desemprego (que, embora estando for a do programa, é um problema real), pode levar-se os alunos a falar sobre os problemas que mais os afetam.

Texto Interview to Lady Gaga (p. 162)

Este texto permite duas abordagens: a problemática do Bullying (que também é abordada no Extensive Reading), e a influência que as celebridades podem ter na mudança de mentalidades e/ou na chamada de atenção para problemas sociais.
O professor fará a gestão destas temáticas do modo que considerar mais eficiente.

Texto Can you help me? (p. 166)

Sugestão – Perguntar aos alunos se alguma vez escreverem para uma coluna de aconselhamento (agony aunt) ou se o fariam alguma vez.
Podem também fazer um curto role-play (um(a) aluno(a) escreve para a coluna e outro(a) responde).

As imagens transmitem a ideia de conflito de gerações (Generation Gap), pelo que o tema poderá ser debatido.

Também a depressão pode ser tratada neste ponto.

Sugere-se que os alunos questionem os pais acerca dos conflitos que existiam entre os pais e os avós (TPC).

Grammar Corner: Whishes and regrets (p. 170)

Sugestão – Perguntar aos alunos o que desejam para o futuro, o que os aborrece no presente e o que lamentam do passado e escrever algumas respostas no quadro.

A partir dessas respostas, levar os alunos a sistematizar o conteúdo gramatical (organizando as suas frases em Wishes for the future/Annoyances/Regrets from the past e mostrando a estrutura que cada uma das situações apresenta).

Listening: Every teardrop is a waterfall (página 173), em CD áudio e vídeo no e-Manual.

Sugestão – Pode ser debatida, neste ponto, a tendência que os adolescentes têm de “empolar” as situações e “dramatizar” os problemas.

Texto Teen Tribes: fan clubs take on new meaning (p. 174)

Sugestão – Powerpoint Teen Tribes, no e-Manual.

Este powerpoint retrata as características e hábitos de outras tribes (incluindo algumas do tempo dos pais e avós dos alunos) e pode ser considerado um jogo em que os alunos terão de adivinhar os nomes das tribes de acordo com a informação fornecida.

Poderá ser pedido aos alunos que procurem mais Urban Tribes para além das referidas. (TPC)

No Culture Spot é dada ênfase a outras temáticas que são importantes para os adolescentes (como música e formas de expressão – graffiti).

Extensive Reading – Sugere-se a leitura de excertos da obra The Pregnancy Project com respetiva exploração, constante do Extensive Reading.
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